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Introduction to Document 
The Kansas Multi-Tier System of Supports:  Building Leadership Team 
Implementation Guide Reading has been created to assist schools that have created 
the structures and are now ready to begin implementation of a Multi-Tier System of 
Supports (MTSS). This document acts as a workbook for schools working with 
recognized facilitators (a list of recognized facilitators can be found at 
www.kansasmtss.org) or as a do-it-yourself guide for schools taking on the challenge 
themselves. All Kansas MTSS documents are aligned with the Kansas Multi-Tier 
System of Supports: Innovation Configuration Matrix (ICM) that describes the 
critical components of a Multi-Tier System of Supports and what each look like 
when they are being fully implemented and the Kansas Multi-Tier System of 
Supports: Research Base that provides a basic overview of the research support 
MTSS.  
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Review of Instructional System –  Reading 

 

 
Teams should designate the week after the end of the benchmark window for data analysis 
and grouping of students so that no time is lost in initiating intervention groups.  “The goal 
is  to  spend  one  week  analyzing  the  data  and  placing  students  into  groups  so  that 
intervention instruction can start the Monday of the week after the data analysis week” 
(Hall, 2008, p. 79). 

 

 
Step 1: Review and Validate Universal Screening Data 

 
Building Leadership Team 
In  addition  to  considering  the  validity  of  scores  for  individual  students,  the  building 
leadership team must review systemic issues that may affect the validity of data screening. 
The  team  needs  to  review  the  fidelity  of  administration  of  the  universal  screening 
assessment by discussing and reviewing any information collected regarding the following 
questions: 
•   Were the directions for the administration of the screening assessment followed exactly? 
•   Were the time limits for each test followed exactly? 
•   Was shadow scoring used to check scoring fidelity? 
•   Was the assessment calendar followed? 
•   Have all the staff members who administer the assessment been trained? 

 
It is important for the leadership team to review its procedures for collecting fidelity data 
regarding the universal screening process.   The leadership team needs to ask “How do we 
know?” regarding each of the issues listed above as verification that adequate information 
about assessment fidelity is being collected. 

 
The goal of the validation process is to ensure that the screening results can accurately 
identify students in need of assistance, so that appropriate intervention can start as early 
as possible. Validated scores must be entered in the data management system and final 
reports generated. Once questionable scores have been validated, the universal screening 
data can be used with confidence. 

 
Remember, the need to validate the data does not apply only to the universal screening 
data.  All  data  collected  throughout  the  implementation  process,  including  screening, 
diagnostic, and progress monitoring data, must be reviewed to ensure that teams have 
confidence  in  the  screening  results.  If  any  individual  student’s  scores  are  questionable, 
other data and information should be used to validate and corroborate the measure of 
performance. 
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Collaborative Team 
The goal of the validation process is to ensure that the screening results accurately identify which 
students are in need of assistance. If the classroom teacher or collaborative team has a question about 
a student’s scores, then reviewing and validating the student’s scores may be necessary. This initial 
examination of the data ensures that the data are sound before they are used for instructional decision 
making. Following are questions that should be considered when validating the screening results: 
• Was the screening assessment administered with fidelity? 
• Were there environmental circumstances or events in the student’s life that may have affected 

score results? For example, was the student sick the day of the universal screening assessment? 
Has a traumatic event happened recently? 

 
If the classroom teacher or collaborative team lacks confidence in any score, further screening of the 
student’s skills should be completed using an alternate progress monitoring form of the universal 
screener. 
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Step 2: Analyze Building Level Data 
 

Building Leadership Team 
After every universal screening administration, the building leadership team will need to 
meet to review the building level data. The purpose of these meetings is to focus on whether 
the school is on track in implementing the Kansas MTSS. Schools using DIBELS Next will 
be able   to 
download the 
Distribution 
Report    to 
determine the 
overall  progress 
of the building. 

 

DIBELS Distribution Report 

 
When schools are 
using   AIMSweb, 
the   building 
leadership   team 
will  need  to 
determine 
composite   scores 
by grade level 
using   the  Tier 
Transition Report 
to  determine  the 
overall   progress 
of the building. 

 
 

AIMSweb Tier Transition Report This report provides a summary of 
student scores for each grade level 
and assessment measure.        Teams 
will   determine   the   total   number 
and percentage of students in each 
instructional recommendation 
category (i.e., Tier 1, Tier 2, Tier 3). 
To determine AIMSweb composite 
scores, teams will need to: 
• Add subtests together and 
divide  by the  number of  subtests 
given  for  each  grade  level.  (The 
green  area  of  the  Tier  Transition 
Report  includes  only  the  students 
who have reached or are above the 
target score.) 
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The  following  table  shows  which  subtests  to  use  to  determine  composite  scores  for 
AIMSweb, depending on the time of year and grade level.   When first grade students have 
mastered  PSF,  their scores  may  drop  between  fall  and  winter  once  they  begin  reading 
(Farrell, Hancock, & Smaart, 2006). 

Assessment Systems such as AIMSweb and 
DIBELS Next provide reports that use criteria 
established   by   those   systems   for placing 
students into Benchmark (Tier 1), Strategic 
(Tier 2), and Intensive (Tier 3) instructional 
recommendation categories. According to 
Hasbrouck (2010), “there is significant evidence 
that it is crucial to help students read with 
fluency at or near the vicinity of the 50th 
percentile to support comprehension and 
motivation. There is no compelling evidence 
from research, theory or practice that suggests 
a benefit to reading significantly above the 
50th percentile." Therefore,  schools  should 
use  the  default  cut- scores  according  to  the  
assessment  system  they  are  using.
 Buildings using AIMSweb 

should work with the assessment system to ensure the use of national norms, rather than 
building norms, for creating the instructional recommendation categories. 

 

 

AIMSweb 
Grade Fall Winter Spring 

Kdg LNF, LSF,  
PSF 

LNF, LSF, 
PSF, NWF 

LNF, LSF, 
PSF, NWF 

1st LNF, LSF, 
PSF, NWF 

PSF, NWF, 
R-CBM 

NWF,  
R-CBM 

2nd R-CBM R-CBM R-CBM 

3rd - 6th R-CBM, 
Maze 

R-CBM, 
Maze 

R-CBM, 
Maze 

7th - HS Maze Maze Maze 
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Once  the  composite  scores  are  determined  for  each  grade  level,  the  scores  can  be 
transferred to the building level report. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Building leadership teams should begin to evaluate 
beginning-of-year data and reflect on implications of 
the data    for    their    upcoming    year.  To provide 
suggestions/recommendations to the district level team, buildings should not make changes 
based  on  limited  data,   but  instead  should  look  for  patterns  across  time  regarding 
effectiveness of curriculum, instruction, professional development decisions, and fidelity. 
Questions to consider when looking at building level data include: 

 
• Does the delivery model chosen during structuring match the number of students 

needing intervention? 
• Are core instruction and the core curriculum being implemented with fidelity? How do 

we know? 
•   Is core instruction explicit, systematic, and scaffolded? 
•   Is professional development or support needed with core curriculum or instruction? 
• Are there sufficient examples, explanations, and opportunities for practice to support 

new learning? 
• What do the strengths and needs of this current grade make us think about in terms of 

differentiating the core? 
 
When a building has a high percentage of students who fail to reach the benchmark at a 
grade  level,  it  may  indicate  problems  within  core  instruction  and  curriculum.  Even 
outstanding  supplemental  and  intensive  interventions  cannot  serve  to  support  students 
who  are  failing  because  of  issues  within  the  core  curriculum.  The issues with core 
instruction and curriculum should be addressed prior to focusing on new or additional 
interventions.  In some buildings, the leadership team needs to consider the question “What 
is our core curriculum?”  and  ensure  that  staff  members  are  in  fact  using  that  core 
curriculum.  A review of the materials that teachers are expected to use at each grade level 
as a part of core curriculum may be required. Building leadership teams must be cautious 
about making changes to core curriculum based on limited data.   The leadership team will 
need multiple data points and sufficient time to examine patterns across the grade levels 
before making significant adjustments to core curriculum and instruction. 

 
The building leadership team  also must review  any  information that  has  been collected 
about the fidelity of implementation of the core curriculum. A lack of fidelity in teaching the 
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core curriculum is a problem in many buildings, and it is one of the first things that should 
be addressed when trying to increase the number of students who are at Benchmark or at 
Tier 1 with their reading skills. The building leadership team will need to consider whether 
there are any needs for professional development within the building.    It is important that 
there be clear two-way communication about grade level results and any issues related to 
core curriculum between the building leadership team and the collaborative teams, and 
between the building leadership team and the district leadership team. 
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BUILDING LEVEL STATUS 

 
 

First Grade 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal: By Spring, we want   % to be at 
Benchmark with their literacy skills. 

 
 
 
 
 
 
 

Second Grade 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal: By Spring, we want   % to be at 
Benchmark with their literacy skills. 

 
 
 

Fourth Grade 
 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal: By Spring, we want   % to be at 
Benchmark with their literacy skills. 

Fall 

Winter 

Spring 

Set Goal: By Spring, we want   % to be at 
Benchmark with their literacy  skills. 

 
 
 
 
 
 
 

Third Grade 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal:  By Spring, we want   % to be at 
Benchmark with their literacy skills. 

 
 
 

Fifth Grade 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal: By Spring,we want   % to be at 
Benchmark with their literacy skills. 
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BUILDING LEVEL STATUS 

 
 

Grade 6  Grade 7 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal: By Spring, we want   % to be at 
Benchmark with  their  literacy skills. 

 
 
 
 
 

Grade 8 

Fall 

Winter 

Spring 

 
Set Goal: By Spring,we want   % to be at 

Benchmark with their literacy skills. 
 
 
 
 

Grade 9 
 
 

Tier2 
 

Fall 

Winter 

Spring 

Set Goal: By Spring, we want   % to be at 
Benchmark with their  literacy skills. 

 
 
 

Grade 10 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal: By Spring, we want   % to be at 
Benchmark with the ir literacy  skills. 

Fall 

Winter 

Spring 

Set Goal:  By Spring, we want   % to be at 
Benchmark with their literacy skills. 

 
 
 

Grade 11 
 
 
 
 
 
 
Winter 

 
Spring 

 
Set Goal: By Spring,we want    % to be at 

Benchmark with their literacy skills. 
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BUILDING LEVEL STATUS 
 

 
 
 

Total Building Level Status 
 

 
 
 
 
 

Fall 

Winter 

Spring 

Set Goal:  By Spring, we want   % to be at 
Benchmark with their literacy skills. 
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Step 3: Analyze Grade Level Data 

 
Building Leadership Team 
After every universal screening administration, the building leadership  team  meets  to 
review grade level reports showing the distribution of student scores.  The purpose of these 
meetings is to determine whether each grade level has all the procedures in place so that 
implementation runs smoothly. Building leadership teams should look at student progress 
of the grade level as a whole, as well as the effectiveness of the procedures (Hall, 2008). 
Recommended assessment systems (e.g., AIMSweb, DIBELS Next) will provide reports that 
use criteria established by those systems. DIBELS Next Distribution Report defines the 
instructional recommendations as Benchmark, Strategic, and Intensive.  AIMSweb 
instructional  recommendations  are  identified  as  Well  Above  Average,  Average,  Below 
Average,  and Well Below Average (Rainbow Report with target score).  At a minimum, 
students  whose  AIMSweb  scores  are  at  the  24th  percentile  and  below  should  receive 
intervention.  Strategic intervention would include students scoring in the 10th to 24th 
percentile range, while those scoring at the 9th percentile or lower meet the criteria for 
intensive intervention. 

 
It is important to recognize that when using AIMSweb, students who are in the average 
range, but with scores between the 25th percentile and target, will need additional 
instructional support. This can be provided either through the use of differentiated instruction  
during core  instruction  or  through  intervention.  This  is  a  decision that  the building  
leadership  team  will  make  depending  on  the  number  of  students  needing 
intervention and the available resources. Although some systems (e.g., AIMSweb) will allow 
schools to establish their own cut-scores, it is strongly recommended that schools use the 
criteria already established by the assessment system. 

 
Schools that employ AIMSweb will use the Grade Level Class Distribution Report by Score 
and Level (i.e., Rainbow Report) and add the percentage of students who are at and above 
target.   Using this same report, schools will determine the percentage of students who are 
average (green), but below target.   Students whose scores are at the 24th percentile and 
below need intervention. Strategic intervention would include students scoring in the 10th 
to 24th percentile range, while those scoring at the 9th percentile or lower meet the criteria 
for intensive instruction. 

 
 
 

Collaborative Team 
After every universal screening administration, the collaborative teams review grade level reports 
showing the distribution of  student scores  within  the  Benchmark/Target, Supplemental/Below 
Average, and Intensive/Well Below Average instructional recommendation categories. Supplemental 
intervention would include students scoring in the10th to 24th percentile range, while those scoring at 
the 9th percentile or lower meet the criteria for intensive intervention. It is important to recognize that 
students who are in the average range, but with scores between the 25th percentile and target, will 
need additional instructional support, either through differentiated instruction of core or through 
intervention. This is a decision that building leadership teams will make depending on the number of 
students needing intervention and the resources available.  When reviewing the grade level reports, 
teams should record the data from the most recent universal screening on the Grade Level Status 
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Worksheet that is used throughout each academic year. Teams will need to compare the most recent 
scores to the previous scores to determine growth. Schools using AIMSweb will use the Grade Level 
Class Distribution Report by Score and Level (i.e., Rainbow Report) and add the percentage of 
students who are at and above target.  Using this same report, schools will determine the 
percentage of students who are Average (green), but below target. Students whose scores are at the 
24th percentile and below need intervention. Strategic intervention would include students scoring 
in the 10th to 24th percentile range, while those students scoring at the 9th percentile or lower meet 
the criteria for intensive instruction. 

 
 

When reviewing grade  level  data  from  the  initial  universal screening of  the  academic year, 
collaborative teams should focus on the following questions: 
1.   What is the current grade level status? 
2.   Where should the goal for this academic year be 

set? 
When  setting  the  goal,  teams  might  think  
about what  they  would  want  the  previous 
grade level’s team to write. 

 
Then, at  each  subsequent  universal  screening, 
teams ask: 
1.   Based on current progress, will the goal be met? 
2.   Is the current goal realistic? 
3.   Do we need to accelerate the rate of progress? 

 
When teams   analyze grade   level data,   the 
collaborative team should consider: 
• The status of each grade level 
• The strengths/needs of  the  current group of 

learners 
• An  appropriate  goal  for  the  percentage  of 

students   who will be at benchmark   by 
spring/end of year at each grade level 

• The   level to which the core is being 
implemented with fidelity 

• Necessary professional development for staff to implement the core effectively across the grade 
level 

• Implications of the grade level results for differentiation of core instruction and curriculum 
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Step 4: Analyze Classroom Level Data 
 

Building Leadership Team 
Most building leadership team members will be participating in the classroom level data 
analysis as a member of a collaborative team. The building leadership team needs to 
support the collaborative teams in their work, review the data for any classrooms that 
appear  to  be  problematic,  consider  the  current  distribution  of  building  resources  and 
whether those resources should be distributed differently, identify and plan for needed 
professional development, and consider any issues reported to the leadership team by the 
collaborative teams. 

 
Collaborative Team 
After reviewing grade level data, the collaborative teams and classroom teachers review the class level 
report showing the distribution of student scores for each class. This report provides a synopsis of 
individual student achievement by class. A class level distribution report provides an instructional 
recommendation category  (i.e.  Benchmark/Target, Supplemental/Below Average, and Intensive/Well 
Below Average) for each student. 

 
When  reviewing  the  reports,  teams  should  enter  current  data  on  the  Classroom  Level  Status 
Worksheet and compare the percentages to previous data. When reviewing classroom level data, teams 
need to focus on the following questions: 

 
1. What is the current status of the classroom? 

 

2.   Where should the end of year goal be set?? 
3. Based on current progress, will the end-of-year 

goal be met? 
4.   Is the current goal realistic? 

 
To summarize, when teams analyze classroom level 
data, each team must consider: 
• The status of each classroom 
• The strengths/needs of the current group of 

learners 
• An   appropriate goal   for   the   percentage of 

students who will be at  benchmark by 
spring/end of year in each classroom 

• Level to which the core is being implemented 
with fidelity 

• The number of students needing differentiation 
of core instruction (students who  are  in  the 
Average range and below the target score) 

• Which classes may need additional professional 
development 

 
Collaborative teams then need to decide which of these issues should be reported to the building 
leadership team. 
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Step 5: Analyze Student Level Data Using the Initial Instructional Sort 
 

Building Leadership Team 
The building leadership team should review the decision rules currently in place to ensure 
that they have been implemented as planned and to consider whether any of the decision 
rules should  be  revised.  The decision rules that each team created (e.g., cut-scores, 
guidelines for movement among and between groups) can be found in the Comprehensive 
Assessment Plan, which is located in the Decision Notebook. Other building leadership 
team responsibilities for this step are: 
• Conduct fidelity checks to ensure that the collaborative teams met and conducted the 

sorting process correctly. 
• Conduct checks to make sure that students are grouped correctly based on both the 

instructional intensity recommendation and the instructional focus for skill 
development. 

• Review the data to see whether any classroom needs to implement a class-wide 
intervention and whether that intervention has been planned. 

•   Consider any needs for professional development. 
• Consider how resources are currently allocated to support instructional groups and 

whether any changes in resource allocation are warranted. 
 

Collaborative Team 
Grouping students according to instructional recommendation is not sufficient, because these 
recommendations only indicate the level of support students require for success. Collaborative teams 
must also determine the skill focus for instruction. 

 
Students are initially grouped for all assessments using the accuracy and fluency data from the 
universal screening assessment. A Four Group Instructional Grouping Worksheet, such as the generic 
one illustrated below, is used to provide a reasonable and practical way to organize data into four 
groups to determine the instructional focus for each student. 

 
Grouping Worksheet Format 

 

Group 1: Accurate and Fluent Group 2: Accurate but Slow 

Group 3: Inaccurate and Slow Group 4: Inaccurate but Fluent 
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Using the results of the initial group sort, the collaborative team should consider whether the data 
indicate the need to implement a class-wide intervention. Any teacher who has a class with more than 
40% of the students scoring in a single group (Groups 2, 3, or 4) needs to deliver the intervention as a 
class-wide intervention during core instruction.   Trying to deliver the same intervention to more than 
40% of a class puts too much strain on a system and is an inefficient use of resources.   If additional 
support is needed to provide a  class-wide intervention, the collaborative team should communicate 
those needs to the building leadership team. 

 
When grouping students for reading, it is essential to consider the most significant skill indicator 
associated with the grade level and the time of year the assessment is given. The following charts 
reflect the most significant indicator at various grade levels for beginning the grouping process. 

 
 

AIMSweb Grouping Indicators for Reading 
 Kindergarten 1st Grade 2nd – 6th Grades 7th – 12th 

Grades 
Fall Letter Naming Fluency (LNF) 

for Alphabet Knowledge and 
PAST subtests: Initial 
Phoneme, Syllable Blending, 
Segmentation, Deletion 

 
Nonsense Word Fluency 
(NWF) or 
Phoneme Segmentation 
(PSF) 

 
 
Reading Curriculum Based 
Measurement (R-CBM) 

 
 
 

MAZE 

Winter  
 
Phoneme Segmentation 
Fluency (PSF) 

 
 
Nonsense Word Fluency 
(NWF) 

 
 
Reading Curriculum Based 
Measurement (R-CBM) 

 
 

MAZE 

Spring  
Phoneme Segmentation 
Fluency (PSF) 

 
Reading Curriculum Based 
Measurement (R-CBM) 

 
Reading Curriculum Based 
Measurement (R-CBM) 

 
 

MAZE 

 

 
DIBELS Next Grouping Indicators for Reading 

 Kindergarten 1st Grade 2nd-6th Grade 
Fall  

 
 
First Sound Fluency (FSF) 

 
Nonsense Word Fluency (NWF) 
or Phoneme Segmentation 
Fluency (PSF) 

 
 
 
Oral Reading Fluency (ORF) 

Winter  
 
First Sound Fluency (FSF) 

 

 
 
Nonsense Word Fluency (NWF) 

 

 
 
Oral Reading Fluency (ORF) 

Spring  
 
Phoneme Segmentation Fluency 
(PSF) 

 
 
 
Oral Reading Fluency (ORF) 

 
 
 
Oral Reading Fluency (ORF) 
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First Sound Fluency (FSF) Grouping Method (DIBELS Next) 
1.   Locate class distribution report. 
2.   Place students into the DIBELS Next First Sound Fluency Grouping 

Worksheet based upon accuracy and fluency data. 
3.   Identify students who need strategic or intensive instructional interventions. 
4.   Using a yellow or pink highlighter, highlight the names of the students who need strategic or 

intensive support. 
 
 

Letter Naming Fluency (LNF) Grouping Method (AIMSweb) 
1.   Locate Class distribution report. 
2.   Locate students identified as needing strategic (10th – 24th percentile) or intensive (0 – 9th 

percentile) intervention. 
3.   Give students needing intervention the following phonological awareness (PAST) subtests: 

a)   Phoneme Isolation of Initial Sounds 
b)   Syllable Blending, Segmentation, & Deletion 
c)   Concept of Spoken Word 

4.   Group students for Alphabet Knowledge and phonological awareness intervention as determined 
by the PAST subtests. 

 
Phoneme Segmentation Fluency (PSF) 

 
1.   Locate class distribution report. 
2.   Review the student’s PSF assessment and determine the accuracy percentage by dividing the 

student’s score by the number attempted. 
3.   Use the Phoneme Segmentation Fluency Group Sort worksheet according to accuracy and fluency 

scores. 
4.   Identify students who need strategic or intensive instructional interventions . 
5.   Using a yellow or pink highlighter, highlight the names of the students who need strategic or 

intensive support. 
 
 

Nonsense Word Fluency (NWF) Grouping Method 
1.   Locate class distribution report. 
2.   Review the student’s Nonsense Word Fluency assessment and determine the accuracy percentage 

by dividing the student’s score by the number attempted. 
3.   Place students in the Nonsense Word Fluency Group Sort according to performance patterns and 

accuracy. Performance patterns include such things as whether the student is reading sound by 
sound, partial blending, sound by sound and then recoding, or with unitization (reading the 
whole word correctly the first time). 

4.   Identify students who need strategic or intensive instructional interventions. 
5.   Using a yellow or pink highlighter, highlight the names of the students who need strategic or 

intensive support. 
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Oral Reading Fluency (ORF)/Reading-Curriculum Based Measurement (R-CBM) 
Grouping Method 

 
Students who do not meet Benchmark scores on Oral Reading Fluency (ORF) measure or the Target 
scores on the reading-curriculum based measurement (R-CBM) passages may still have difficulty with 
accuracy due to lack of phonics and/or phonological awareness skills. Therefore, determining whether 
the student has an accuracy or fluency deficit ensures the correct instructional focus. 

 
1.   Locate the accuracy and fluency scores on the class distribution report. 
2.   Using the accuracy percentage (see criteria below) and fluency target score from the class 

distribution report (i.e., Rainbow Report), place students into groups using the Oral Reading 
Fluency Grouping Worksheet. 

• Accuracy Percentage Criteria: 
o 95% for 1st-2nd grade 
o 98% for 3rd grade and above (Davidson, Allen, & Farrell, 2008) 

3.   Once students are placed into four groups, locate and record the Maze score for students in Group 
1. 

4.   Identify students who need strategic or intensive instructional interventions and students who 
need differentiation in the core/intervention. 

5.   Using a yellow, pink, or green highlighter, highlight the names of the students who need strategic 
or intensive support, or differentiation of core/intervention. 

6.   Conduct additional assessments using a phonological awareness assessment (PAST)/phonics 
screener (QPS) for students who are placed in Group 3. 

7.   Document the phonics or phonological awareness assessment scores on the Phonological 
Awareness Grouping Worksheet or Phonics Grouping Worksheets to further refine the groups. 

 
Maze Grouping Method 
For students in grades 7 and 8, the primary skill indicator is the Maze assessment. Students may 
exhibit difficulty with reading comprehension on Mazes for a variety of underlying reasons. For 
example, a student may score low on Mazes because of difficulty with comprehension or with fluency 
or accuracy. Therefore, students who do not reach benchmark or the target score on the Maze 
assessment should be given an oral reading fluency measure to determine whether the student has 
difficulty with accuracy, fluency, or comprehension. 

 
Published grade level Maze assessments for grades 9-12 are not available, so a multi-step process is 
necessary to determine a student’s instructional focus for students in grades 9-12. 
1.   Once a year, a grade level comprehension assessment is given to all students in grades 9-12. 
2.   Students who are not reading at grade level on the comprehension assessment are given an eighth 

grade level Maze. 
3.   Students scoring below the target score on eighth grade level Maze passages are given eighth 

grade level oral reading fluency passages (R-CBM). Once the oral reading fluency scores are 
entered in the web-based data management system, follow the previous steps for the oral reading 
fluency grouping method. 
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Step 6: Determine What Additional Information Is Needed and Complete 
Diagnostic Process 

 

 
Building Leadership Team 
Building leadership team responsibilities for this step are: 
• Conduct fidelity checks to ensure that the collaborative teams met and performed the 

diagnostic process correctly. 
• Conduct checks to make sure that students are placed into groups correctly based on the 

diagnostic process. 
• Consider any needs for professional development. 
• Consider how resources are currently allocated to support instructional groups and 

whether any changes in resource allocation are warranted. 
 

Collaborative Team 
Once the initial instructional sort has been completed, the diagnostic process is started. Students in 
Group 3 on the Oral Reading Fluency Grouping Worksheet need additional assessment to determine 
their instructional focus.  This group should be given a phonological awareness assessment (PAST), 
phonics assessment (QPS), or possibly both to determine their instructional needs. These assessments 
are based on skill continuums. “Using phonological awareness and phonics continuums allows 
teachers to see that students need to master skills in a predetermined order.   Whenever a student 
struggles with a skill that is assumed to be mastered at a set grade level, intervention is needed 
(Hall, 2011).”  Students should be placed in an intervention group that addresses the lowest skill not 
yet mastered but expected to be mastered for the students’ grade level.   Once a student masters a skill, 
the student will receive instruction on the next- lowest skill that was missed on the continuum. This 
provides a seamless process from the skill continuum through the assessment scores to the 
instructional focus for grouping. 

 

 

 
 
 

Once the universal screening data and any additional data are collected, it is important to keep the 
data visible by using assessment boards, folders, or notebooks to identify students who are not making 
progress. 
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Step 7: Determine Instructional Focus for Each Student and Finalize Instructional 
Groupings 

 
Building Leadership Team 
Building leadership team responsibilities for this step are: 
• Conduct  fidelity  checks  to  ensure  that  the  collaborative  teams  are  following  the 

guidelines for finalizing instructional groupings. 
• Conduct checks to make sure that students are placed into groups correctly based on the 

level of Supplemental or Intensive intervention to be provided, 
•   Consider any needs for professional development. 
• Consider how staff and resources are currently allocated to support instructional groups 

and whether any changes in staff/resource allocation are warranted. 
In terms of providing instruction, it is critical to have a good match between the knowledge 
of the instructor and the intervention the instructor will teach. Therefore, it is important to 
know the strengths and professional development needs of the instructional providers (e.g., 
teachers, para-educators). For instance, some teachers are confident in teaching advanced 
phonics skills, while others are more skilled at teaching reading comprehension.  Building 
leadership teams need to consider how certified and non-certified staff can best be used to 
teach intervention groups.  The building leadership team should plan to provide any needed 
professional  development  to  ensure  that  instructional staff  members  have the  necessary 
skills  to  provide  reading  instruction. Instructional effectiveness depends on  the  use  of 
strong research-based instruction and staff training to provide the intervention. 

 
Collaborative Team 
When finalizing the groupings after completing the diagnostic assessment process, it is important to 
review the data to make sure there is a match between the student’s needs and the instructional level 
of supplemental or intensive instruction to be provided. Also, the instructional focus of each group 
should be revisited to ensure that the planned intervention is aligned with the identified student needs 
for that group. Teachers should remember that the protocol interventions selected for each group come 
from the Curriculum Protocol (from Structuring). Whenever universal screening is conducted, it is 
essential to revisit and refine the alignment of student needs with the level of intervention intensity 
and the instructional focus of the groupings. 

 
In terms of providing instruction, it is critical to have a good match between the knowledge of the 
instructors and the interventions they will teach. Collaborative teams will make some decisions about 
this match based on guidance from the building leadership team.  Therefore, it is important to know 
the strengths and professional development needs of instructional providers (e.g., certified, non - 
certified). For instance, some teachers are confident in teaching advanced phonics, while others are 
more comfortable teaching reading comprehension. The Reading Student Grouping Worksheet will 
aid in planning and documenting instructional groupings. Note that the assessments to be used for 
progress monitoring and exit criteria are described in the Oral Reading Fluency Summary sheet to 
help ensure ongoing data collection and appropriate movement between instructional groups. 
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Following are instructional practices recommended for each of the grouping indicators: 
 

First Sound Fluency Instructional Focus 
Students with scores below benchmark on First Sound Fluency may have accuracy or fluency 
difficulties. A student who misses several answers has accuracy issues, even if the student’s scores are 
relatively high. Instruction for students with accuracy difficulties should focus on identifying initial 
phonemes accurately. Other students may be accurate but have fluency difficulty. Instruction for these 
students needs to focus on helping them identify phonemes faster (Farrell, Hancock, & Smartt, 2006). 

 
• Group 1: Students are likely to need core support. 

 
• Group 2: Students will need additional support on phonemic awareness and letter-sound skills. 

 
• Group 3: Students will need additional support on phonemic awareness skills. 

 
• Group 4: Students will need additional support on phonemic awareness and letter-sound skills. 

 
 

Letter Naming Fluency Instructional Focus 
The instructional focus for students not passing letter naming fluency will be on the following skills , 
depending on their assessment results: 
 a)   Alphabet Knowledge. 

b)   Phonological Awareness Skills. The instructional focus will begin with the lowest skill 
not passed on the following phonological awareness skills: 

• Phoneme Isolation of Initial Sounds 
• Syllable Blending, Segmentation & Deletion 
• Concept of Spoken Word 

 
 

Phoneme Segmentation Fluency Instructional Focus 
Once the performance patterns and accuracy percentages are determined and students are placed in 
the appropriate groups, the instructional focus within each group can be finalized using the Phoneme 
Segmentation Fluency Group Summary worksheet. 

• Group 1 (Accurate and Fluent): The students in this group segment all phonemes including 
 phonemes in blends with good speed and accuracy (more than 95% accuracy). Focus of 
 instruction should be on short vowels or CVC words and progress monitor using Nonsense Word 
 Fluency. 

 
• Group 2 (Accurate and Non-Fluent): Students in Group 2 segment all phonemes including 

blends with good accuracy (more than 95% accuracy) but did not pass phoneme segmentation 
fluency. Instructional focus for this group is on automaticity or fluency. 

 
• Group 3 (Segments Phonemes Partially Accurate): Students in this group are inaccurate and 

slow. For students who produce onset and rime but not segment or segment blends, the focus of 
instruction should be on teaching single phoneme segmentation. 

 
Students who incorrectly attempt to segment word parts or sounds such as initial phonemes, final 
phonemes, or vowel phonemes will need to have focused instruction on identifying specific 
phonemes (initial, final, and vowel). 

 
For students who make few or no attempts to segment sounds or word parts, or repeat the entire 
word, a phonological awareness assessment should be administered to determine whether the 
student can identify words or syllables. 
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• Group 4 (Segments Phonemes Inaccurately): Instructional groupings for this group will depend 
on whether the students’ accuracy improves when cued to slow down. If accuracy does not 
improve, then an additional phonological awareness assessment will need to be given and results 
will be used to focus instructional groups (95 Percent Group, Inc., 2007; Cummings & Good III, 
2007). 

 
 
Nonsense Word Fluency Instructional Focus 
Once the accuracy percentages are determined, the instructional focus for the groups within each 
group can be finalized using the Nonsense Word Fluency Group Summary. 

 
• Group 1: 

Accurate.  Students in this group read whole nonsense words without any recoding or repeating 
of the word with good speed and accuracy. Instruction should be on reading accurately and 
fluently in connected text. 
Not Accurate.  Students in this group read whole nonsense words with good speed but make 
many letter-sound blending or substitution errors (less than 95% accuracy). Instruction should 
focus on accuracy instruction at the letter-sound level and then accuracy instruction at the 
blending level. 

 
• Group 2: 

Accurate. Students in this group read sound by sound and read the whole nonsense word with 
over 95% accuracy. These students may also display hesitations and repetitions and may read at a 
slow pace. The instructional focus should include blending fluency practices at the word level. 
Not Accurate.  Students in this group read letter-sounds and nonsense words with many letter- 
sounds or blending substitution errors (less than 95% accuracy). The instruction should focus on 
accuracy instruction at the letter-sound level and then accuracy instruction at the blending level. 

 
• Group 3: 

Accurate.  Students in this group read sound by sound with minimal sound errors (over 95% 
accuracy). Instruction should focus on blending fluency practice at the word level. 
Not Accurate.  Students make many letter-sound errors (less than 95% accuracy) or are 
prompted by the examiner to move on to the next letter sound. The instruction should focus on 
accuracy at the letter-sound level and identifying known and unknown letter-sound combinations. 

 
• Group 4: 

Accurate.  Students in this group read sound by sound and make minimal sound errors (over 
95% accuracy). Focus on instruction for this group should be on blending fluency practice at the 
word level. Instruction should be in “reading words the fast way.” 
Not Accurate.  Students make many letter-sound errors (less than 95% accuracy) or are 
prompted by the examiner to move on to the next letter sound, or the student doesn’t respond. 
Instruction should focus on accuracy at the letter-sound level, ensuring that directions are 
understood, known and unknown letter-sound combinations are identified, and, for non-response, 
the phoneme segmentation fluency measure is administered. 
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Oral Reading Fluency Instructional Focus 
Once the additional diagnostic information is collected, the instructional focus within each group can 
be finalized using the Oral Reading Fluency Group Summary. 

 
• Group 1: The students in this group who have difficulty with comprehension as determined from 

their Maze score need instruction with a comprehension focus, including 
comprehension/vocabulary skills and strategies. Students in grades 1-6 may need intervention in 
comprehension/vocabulary if they did not meet the Benchmark or Target score on their Maze 
assessment. If these students did meet the Benchmark/Target score on Maze, they will need to 
continue to receive core support for comprehension and vocabulary. 

 
Students in grades 7-12 in Group 1 will need comprehension or vocabulary intervention. 
Instruction for adolescent students who are accurate and fluent should have a focus on either 
comprehension strategies or basic skills in comprehension, depending on the level of support 
needed. Students who scored in the supplemental range on the universal screening need 
instruction in the use of comprehension strategies. Students who scored in the intensive range 
need basic comprehension skill instruction on skills such as understanding the main idea, 
sequencing, comparing and contrasting, character, setting, story structure, etc. 

 
• Group 2: This group should have an instructional focus on building fluency and automaticity. 

The instructional focus may include developing automaticity at the word, phrase, sentence, and 
passage level, as well as the use of repeated readings and pacing with both narrative and 
informational text. 

 
•  Group 3: Students who have difficulty with both accuracy and fluency should work to build 

accuracy skills first. Students within this group will have a focus on improving phonics skills, 
phonological awareness skills, or sight word skills based on the results of the additional 
assessments given (e.g., PAST, QPS).  Instruction should focus on teaching skills in isolation and 
then applying skills to decodable/controlled connected text at the student’s instructional level. 

 
•  Group 4: Instructional groupings for this group will depend on whether the students’ accuracy 

improves when cued to do their best reading. If it does, then the instructional focus should be on 
self-monitoring strategies and adjusting the reading rate depending on the type of text and 
purpose for reading. If accuracy does not improve and a phonics assessment indicates problems 
with phonetic skills, then groups will be organized around where on the phonics continuum 
instruction needs to begin (Hosp & Robinson, 2008). 

 
 

Maze Instructional Focus 
Students placed in Group 1 on the Oral Reading Fluency Grouping Worksheet should have their Maze 
scores documented in addition to their accuracy and fluency scores.  Students in Group 1 who have 
not  reached  the  Benchmark/Target score  on  Maze  will  need  comprehension and  vocabulary 
intervention. 
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First Sound Fluency (FSF) Grouping Summary 
 

Performance Patterns for Developing Initial Phonemes 
 

Group 1: 
• Accurate and Fluent 
• 95% or higher 

Group 2: 
• Accurate and Slow 
• 95% or higher 

 
 
• Student segments all initial phonemes 

including phonemes in blends with good 
speed and accuracy ( more than 95% 
accuracy) 

 
   Focus instruction on phoneme 

segmentation 

 

 
 
• Student segments all initial phonemes 

including phonemes in blends with good 
accuracy (more than 95% accuracy) but did 
not pass first sound fluency. 

 
  Focus instruction on automaticity or 

fluency 

Group 3: 
• Inaccurate and Slow 
• 94% or lower 

Group 4: 
• Inaccurate and Fluent 
• 94% or lower 

 
• Student attempts to segment initial sounds 

but is often incorrect (less than 95% accuracy) 
 

o Student makes few or no attempts to 
segment initial sounds 

   Focus instruction on identifying single 
phonemes 

 
   Administer a phonological awareness 

assessment to determine if student can 
identify lower level phonological awareness 
skills and focus instruction on lower level skills 
from phonological awareness assessment 

 
• Student segments initial sounds very quickly 

but produces inaccurate sounds. 
 
   Teacher should cue the student to slow down 

and retest. 
 
   Administer a phonological awareness 

assessment to determine if student can 
identify lower level phonological awareness 
skills and focus instruction on lower level skills 
from phonological awareness assessment 

• Focus of Instruction (Adapted from 95 Percent Group, 2005 & Dynamic Measurement Group) 
   Performance Patterns 



 

Phoneme Segmentation Fluency (PSF) Grouping Summary 
 

Performance Patterns for Developing Phoneme Segmentation 
 

Group 1: 
• Accurate and Fluent 
• 95% or higher 

Group 2: 
• Accurate and Slow 
• 95% or higher 

 
 
• Student segments all phonemes including 

phonemes in blends with good speed and 
accuracy 

 
  Focus instruction on short vowels or CVC 

words and progress monitor using 
Nonsense Word Fluency 

 

 
 
• Student segments all phonemes including 

phonemes in blends with good accuracy 
but did not pass phoneme segmentation 
fluency. 

 
  Focus instruction on automaticity or 

fluency 

Group 3: 
• Inaccurate and Slow 
• 94% or lower 

Group 4: 
• Inaccurate and Fluent 
• 94% or lower 

 
• Student attempts to segment sounds or word 

parts, but is often incorrect 
o Initial phonemes 
o Final phonemes 
o Vowel phonemes 

 
   Focus instruction on identifying specific 

phonemes ( initial, final, vowel) 
 
• Student segments only partially 
• Does not segment blends. 
• Produces onset and rime 

 
   Focus instruction on teaching single phoneme 

segmentation 
 
• Student makes few or no attempts to segment 

sounds or word parts; may repeat entire word 
 
   Administer a phonological awareness 

assessment to determine if student can 
identify words or syllables and focus 
instruction on specific skills from phonological 
awareness assessment 

• Student segments sounds very quickly but 
produces inaccurate sounds. 

 
   Teacher should cue the student to slow down 

and retest. 
 
   If accuracy does not improve then administer a 

phonological awareness assessment to 
determine if student can identify words or 
syllables and focus instruction on specific skills 
from phonological awareness assessment 

• Focus of Instruction (Adapted from 95 Percent Group, 2005 & Dynamic Measurement Group) 
   Performance Patterns 



 

Nonsense Word Fluency (NWF) Grouping Summary 
 

Performance Patterns for Developing Alphabetic Principle 
 

Group 1: Whole Word Reading 
(Unitization) 

Group 2: Sound-by-Sound and Recoding 
/t/ /o/ /b/ /tob/ 

Accurate 
• Student reads whole 

nonsense words with 
good speed and 
accuracy (more than 
95% accuracy). 

• Reads whole word 
correctly on first 
attempt and read 
only once 

 
   Focus instruction on 

accuracy and fluency 
in connected text 

Not Accurate 
• Student reads whole 

nonsense words with 
good speed but 
makes many letter- 
sound blending or 
substitution errors 
(less than 95% 
accuracy) 

• Student tries to read 
as “real words” 

 
   Focus on accuracy 

instruction at the 
letter-sound level and 
then accuracy 
instruction at the 
blending level 

Accurate 
• Student reads letter- 

sounds and then 
reads nonsense words 
with over 95% 
accuracy. May also 
have hesitations, 
repetitions, and slow 
pace. 

 
   Focus on blending 

fluency practice at the 
word level 

   Instruction in 
“reading the words 
the fast way” 

Not Accurate 
• Student reads letter- 

sounds and then 
reads nonsense words 
with many letter- 
sound or blending 
substitution errors 
(less than 95% 
accuracy) 

 
   Focus on accuracy 

instruction at the 
letter-sound level and 
then accuracy 
instruction at the 
blending level 

Group 3: Partial Blends 
/t/ /ob/ 

Group 4: Decoding Sound-by-Sound 
/t/ /o/ /b/ 

Accurate 
• Student reads sound 

by sound and has 
minimal sound errors 
(over 95% accuracy) 

 
   Focus instruction on 

blending fluency 
practice at the word 
level 
- Instruction in 
“reading the words 
the fast way” 

Not Accurate 
• Student makes many 

letter-sound errors 
(less than 95% 
accuracy) or is 
prompted by the 
examiner to move on 
to the next letter 
sound 

 
   Focus instruction on 

accuracy instruction 
at the letter-sound 
level. 

   Identify known and 
unknown letter-sound 
combinations 

Accurate 
• Student reads sound 

by sound and has 
minimal sound errors 
(over 95% accuracy) 

 
   Focus instruction on 

blending fluency 
practice at the word 
level 
- Instruction in 
“reading the words 
the fast way” 

Not Accurate 
• Student makes many 

letter-sound errors 
(less than 95% 
accuracy) or is 
prompted by the 
examiner to move on 
to the next letter 
sound 

 
   Focus instruction on 

accuracy instruction 
at the letter-sound 
level 

   Make sure directions 
are understood 

   Identify known and 
unknown letter-sound 
combinations 

• Student doesn’t 
respond 

  Administer Phoneme 
Segmentation Fluency 

   Focus of Instruction (adapted from MiBLSi, 2010) 
• Performance Pattern 
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Oral Reading Fluency Grouping Summary 
 

Group 1 
Accurate and Fluent Reader 

 
Instructional Focus: Comprehension 

 
 

Question: Are student’s comprehension and 
vocabulary skills on grade level? 
If yes, continue to provide strong initial instruction 
(Tier 1). If no, determine instructional needs in the 
areas of comprehension and/or vocabulary skills. 

 
Plan of Action 

• Instruction on monitoring for meaning 
• Instruction on determining main ideas 
• Instruction on fix-up strategies 
• Instruction on specific words and word 

learning strategies 
 

Protocol Interventions: 

Group Exit Criteria: 

Group 2 
Accurate and Slow Reader (lack of automaticity) 

Instructional Focus: Fluency 

Plan of Action 
• Instruction on automaticity at the word, 

phrase, sentence, and passage level; 
repeated and assisted reading of passages 

• Instruction on grouping words to make 
meaning, pacing, and attention to 
punctuation 

• Use of both narrative and informational 
texts 

 
 

Protocol Interventions: 
 
 
 
 

Group Exit Criteria: 

Group 3 
Inaccurate and Slow Reader 

 
Instructional Focus: Specific phonics or 
Phonological Awareness skills, or Sight 
Words depending on further assessments. 

 
 

Plan of Action 
• Instruction on missing decoding skills 
• Instruction on missing sight words 
• Work on applying skills to connected text 

at instructional level 
• Work on fluent reading at independent 

level using decodable text 
 
 

Protocol Interventions: 
 
 
 
 

Group Exit Criteria: 

Group 4 
Inaccurate and Fluent Reader 

 
Instructional Focus: Depends on student’s 
response to self-monitoring strategy and 
further assessments, if needed 

 
Question: If cued to do best reading, does 
student’s accuracy improve? 

 
Plan of Action: 

• Instruction on self-monitoring strategy 
• Table tapping when student makes an 

error to help student read more carefully 
and more accurately 

• Challenging student to read a portion of 
the text with 2 or fewer errors 

• Teaching student to adjust rate of reading 
to type of text and purpose for reading 

 
Protocol Interventions: 

Group Exit Criteria: 

(Adapted from Curriculum Based Evaluation: Teaching and Decision Making (1999) by Ken Howell and Victor Nollet.) 
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Step 8: Determine Appropriate Instructional Materials to Be Used for Each 
Instructional Grouping and Track Intervention 

 

 
Building Leadership Team 
The  building  leadership  team  will  need  to  choose  appropriate  interventions  from  those 
documented   in   the   Curriculum   Protocol   (from   Structuring)   to   identify  the   protocol 
interventions to be used with each group and complete the Oral Reading Fluency Grouping 
Summary.  The most successful groupings and progress occur when specific student skill 
deficits are pinpointed and aligned with the appropriate intervention.   Building leadership 
teams will need to transfer appropriate interventions from those documented on the 
Curriculum Protocol (from Structuring) to the Oral Reading Fluency Grouping Summary 
for use  by the  collaborative  teams. Whenever universal screening is conducted, it is 
essential to revisit and refine the alignment of student needs with the levels of intervention 
intensity and the instructional focus of the groupings. 

 
Once the protocol interventions are documented on the Oral Reading Fluency Grouping 
Summary, the building leadership team needs to consider the following questions: 
• Are students being matched to protocols correctly? 
• Does the building have a sufficient variety of protocols available to meet the needs of all 

the students? 
• Do instructors have the training and materials needed to provide the protocol 

instruction with fidelity? 
• Are protocols being followed in the instruction provided to students in the intervention? 

 
Various   evidence-based   interventions and instructional materials   are available   for 
matching learners’ needs within each group. The list below, based on the five areas of 
reading, provides a basis for discussion supported by examples of research-based materials 
and strategies and of matching student needs with targeted instructional materials. It is 
important to remember that programs do not teach.  Success does not depend on which 
program you buy, but on how well trained your teachers are to deliver excellent 
instruction.   This list should not be considered an ‘approved  list’  or  an  exhaustive  list;  
nor  is  it  appropriate  for  all  student  populations.  Prior  to selecting,  purchasing,  or  
using  any  instructional  materials,  it  is  critical  to  carefully  review  the 
research base and match the materials to the student population (Hall, 2011). 

 
Phonological Awareness Skills 

• Road to the Code (Paul H. Brooks) 
• Reading Readiness (Neuhaus) 
• Start Up (Benchmark) 
• Sounds in Action (Crystal Springs Books) 
• Interventions for All Phonological Awareness (Crystal Springs Books) 
• Kansas LETRS (Module 2), (Strategies), (Sopris) 

 
Phonics Skills 

• Build Up (Benchmark) 
• Spiral Up (Benchmark) 
• Phonics Boost (Really Great Reading Company) 
• Phonics Blitz (Really Great Reading Company) 
• Phonics A-Z (Scholastic) 
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• Teaching Phonics & Word Study in the Intermediate Grades (Scholastic) 
• Rewards (Sopris) 
• High Noon Decodable Texts (Academic Therapy) 
• Kansas LETRS (Modules 7, 10), (Strategies), (Sopris) 
• Word Identification Strategy (Strategies) (Strategic Instruction Model (SIM) 

University of Kansas Center for Research on Learning) 
 

Fluency 
• Six Minute Solution (Sopris) 
• Fluency Strategies for Struggling Readers (Scholastic) 
• Quick Reads (Pearson) 
• Read Naturally (Read Naturally) 
• Kansas LETRS (Module 5), (Strategies), (Sopris) 

 
Vocabulary 

• 35 Strategies for Developing Content Area Vocabulary (Pearson) 
• Vocabulary Through Morphemes (Sopris) 
• Building Academic Vocabulary (ASCD) 
• Kansas LETRS (Module 4), (Strategies), (Sopris) 
• Six Minute Solution Plus (Sopris) 
• LINKS Strategy (Strategies) (Strategic Instruction Model (SIM) University of 

Kansas Center for Research on Learning) 
 

Comprehension 
• Six Minute Solution Plus (Sopris) 
• Six Way Paragraphs (Jamestown Publishers) 
• Teaching Text Structures (Scholastic) 
• 50 Content Area Strategies for Adolescent Literacy (Pearson) 
• Kansas LETRS (Modules 6, 11), (Strategies), (Sopris) 
• Summarization (Strategies) (Strategic Instruction Model (SIM) University of Kansas 

Center for Research on Learning) 
 

Leadership   teams   can   customize   the   Oral   Reading   Fluency   Group   Summary   by 
documenting the interventions from the building’s Curriculum Protocol to the appropriate 
instructional group so teachers can easily follow the established protocols. 

 
 
 

Collaborative Team 
After selecting the interventions, teams will need to: 
1.   Determine and document the following on the Reading Student Grouping Worksheet: 

a)   Instructor providing the intervention for each group 
b)   Instructional focus of the group 
c)   Location at which the intervention will be delivered 
d)  Person responsible for progress monitoring 

2.   Track student progress on intervention logs. 
3.   Complete tracking intervention document. 

 

 
Building Leadership Team  
Building leadership teams will need to provide collaborative teams with an 
intervention log to document important anecdotal information such as absenteeism 
or any other pertinent information to the intervention group.  An intervention log 
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should be maintained for all students receiving intervention.  This can be created 
locally or an example is below: 
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Last Name First Name Teacher Date Sept.1- 
Oct.9 
Intervention 

Date  Oct. 9-Nov. 
12 Intervention 

Date Nov. 12- 
Nov. 26 
Intervention 

  Poertner DC Text DC Text 6MS 
  Poertner S-Up S-Up RW 

  Baker CVC S-Up S-Up 

  Poertner S-Up S-Up S-Up 

  Romeiser 6MS 6MS 6MS 

  Baker RW RW RW 

  Poertner AP AP AP 

  Baker AP Ap AP 

  Romeiser Comp./F Comp./F Comp./F 

 

Leadership teams will also need to track the interventions that have been used with 
students.  An example of a form for tracking interventions is below. 

 
 
 
 

How Are You Tracking 
Interventions? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6MS= 6 Minute Solution  S-Up= Spiral Up 
CVC=Short Vowels AP= Alphabetic Phonics 
Comp./F= Comprehension and  RW=Rewards 
Fluency DC Text=Decodable Text 

 
 
 

WWW.KANSASMTSS.ORG 
 
 
 
 
Progress monitoring data need to be organized so that the information is usable for teams 
in determining whether students are continuing to make progress. Keeping progress 
monitoring visible is a good way to keep it usable.  One of the most common ways of 
keeping data visible is to transfer assessment information to assessment cards like the one 
shown below.   This assessment card contains DIBELS information, QPS scores, and state 
assessment information.   The yellow circle contains the indicators that this student needs 
to work on and is color coded similarly to the DIBELS system. The target score is the 
benchmark score for fall/winter/spring.   The NWF, ORF, and Retell Fluency (RTF) are the 
student’s scores from the fall universal screening. 
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WWW.KANSASMTSS.ORG 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

WWW.KANSASMTSS.ORG 

 

Example: Assessment Card 
 
 
 

P-3 (gr.)Name  _ Target Score: 77+/92+/110+ 
 
 
 

NWF (50) 
ORF (72) 
RTF (15) 

 
 
Indicator 

1 
2 
5 

 
 
 
 

QPS 1 2 3  4 5 6  7  8  9a  9b 9c 10 
 
 
 
 
 
Depending on how the assessment information will be used, the assessment cards can be 
posted on assessment walls, put on tri-fold boards, or kept in folders.    When displaying 
data, it is always important to ensure that student confidentiality is protected. 

 
 

Data Boards 
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Reading Implementation Day 2 
Progress Monitoring Students in Interventions 

 
Step 9: Review Frequency of Progress Monitoring Data Collection and Review 

 
Building Leadership Team 
Ongoing progress monitoring is essential for students receiving interventions to ensure that 
the interventions are working. Data from progress monitoring track how the student is 
responding to the intervention; without these data, instruction is just a best guess.   The 
building  leadership  team  will  determine  the  frequency  of  progress  monitoring  data 
collection  and  review  for  the  building. When  determining  the  frequency  of  progress 
monitoring data collection, it is important to consider (a) how quickly students typically 
learn the skills that are the focus of instruction and (b) how frequently the collaborative 
team will meet to review progress monitoring data for instructional adjustments based on 
the decision rules of the system. The frequency of progress monitoring is influenced by how 
quickly instructional adjustments can be made.   The recommended frequency of progress 
monitoring within the Kansas MTSS framework is every other week for students receiving 
supplemental  (Tier  2) instruction  and weekly for students  receiving intensive  (Tier 3) 
instruction. 

 
Building leadership team responsibilities for this step are: 
• Determine the frequency of progress monitoring data collection for Supplemental and 

Intensive intervention, 
• Determine how frequently collaborative teams should meet to review the progress 

monitoring data. 
• Review the decision rule (from Structuring) regarding the number of data points needed 

to determine whether student performance indicates that adjustment to instruction may 
be appropriate. 

• Conduct fidelity checks to make sure that the collaborative teams are following the 
guidelines for frequency of progress monitoring. 

• Consider whether staff members have been informed about the data point decision rules 
of the system. 

• Consider any needs for professional development. 
• Consider how staff and resources are currently allocated to support instructional groups 

and whether any changes in staff/resource allocation are warranted. 
 
Any changes to an intervention should be based on the results of the progress monitoring 
data and documented. Both the progress monitoring graph and the intervention log should 
be used to document this information. 

 
Collaborative Team 
To ensure that progress monitoring data are being 
collected   and   used   as   planned   and   to   aid   in 
instructional  decision  making  in  the  future,  it  is 
important to graph the data to chart the growth of 
individual students. Progress monitoring at this level 
answers two questions: 

 

Monitor and Evaluate Progress: 
Modify Instruction? 

Whoops! Time to make an adjustment! 
60 

 
50 

 
40 

Aimline 
30 

 
20 

 
10 

 
Dec. 

Scores 
Jan. 

Scores 
Feb. 

Scores 
March 
Scores 

April 
Scores 

May 
Scores 

June 
Scores 
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1.   Is the instructional intervention working? 
2.   Does the effectiveness of the intervention warrant continued, increased, or decreased support? 

 
The collaborative teams should follow the rules regarding frequency of data collection and data 
review that were determined by the building leadership team. The decision rules of the system 
include, for example, to “progress monitor students in Tier 2 every other week and students in Tier 3 
every week.” The decision rule to be used was determined by the building leadership team during 
structuring, so it is important for collaborative teams to know these rules and how to apply them. 

 
 

The graphed progress monitoring data provide teachers with information necessary to determine how 
to adjust instruction and instructional groups. After returning a student to less intensive instruction, 
progress continues to be monitored in case a need re‐emerges for additional supports. 

 
Maintaining an intervention log is critical for tracking students’ progress in intervention. Any 
changes to the intervention should be based on the results of the progress monitoring data and 
documented. This information should be documented on both the progress monitoring graph and the 
intervention log. 
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Step 10: Identify Skills to Be Progress Monitored 
 

Building Leadership Team 
“Often principals try to alleviate the stress level of teachers by postponing progress 

monitoring.  However, by postponing progress monitoring you will lose the data that motivate 
teachers to keep going because progress monitoring documents the improvements 
that students are making” (Hall, 2011 p. 3). 

 
Progress monitoring of students in intervention is critical to ensure appropriately targeted 
instruction leading to student growth.   Students whose teachers monitor progress regularly 
and use the data to make instructional decisions demonstrate more academic progress than 
students whose teachers do not monitor progress. Teachers' accuracy in judging student 
progress increases when progress monitoring is used consistently (Stecker & Fuchs, 2000). 
It is through frequent progress monitoring that the ultimate goal of returning students to 
less intensive instruction as soon as possible can be achieved. 

 
Building leadership teams need to train collaborative teams to measure student growth in 
several ways. Progress monitoring of students in intervention measures (a) whether growth 
is occurring for those students and (b) whether sufficient growth is being obtained for the 
students to close the achievement gap. The results will be graphed and the charts used for 
instructional decision making. A second way to measure growth is by using mastery 
assessment  (a  pre-  and  post-assessment)  to determine  whether  a  student  has  mastered 
specific instructional skills. When students in Group 3 of oral reading fluency are working 
on phonological awareness/phonics skills, the PAST/QPS is used as a pre-post assessment 
to determine whether students are mastering specific phonological awareness/phonics skills.   
These students will also still need to be progress monitored using the appropriate CBM 
below. 

 
Some curricular materials contain measures for assessing student growth that are 
frequently labeled progress monitoring measures. However, these measures are actually 
pre- and post-assessments in that they reflect whether students are learning the skills 
taught by that program. They do not measure whether students are improving in all the 
critical skills that are measured by an integrated screening and progress monitoring data 
system.  Progress monitoring using CBM measures can provide information about the 
effectiveness of the curriculum, whether students in intervention are closing the 
achievement gap with their grade level peers, and whether instruction needs to be adjusted. 
The tools recommended for progress monitoring include the CBM assessments as the 
universal screener that was originally used to identify students requiring interventions 
(Torgesen, 2006). 

 
The assessment chosen for progress monitoring must be able to measure the skills being 
taught in the intervention provided to a student. If the assessment tests a skill other than 
the one being taught, it is not possible to accurately determine student progress. Progress 
monitoring   the   appropriate   skill   for   the   student’s   instructional   group   will   provide 
information regarding whether the instruction and materials are effectively enabling the 
student to make progress. 
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Matching Progress Monitoring to the Focus of Instruction 
Focus of Instruction Progress Monitor 
Alphabet Knowledge Letter Naming Fluency (LNF) 

Phoneme Isolation 
Onset/Rime 

First Sound Fluency (FSF) 

Phoneme Segmentation Phoneme Segmentation Fluency (PSF) 
Short Vowels Nonsense Word Fluency (NWF) 

Accuracy (Advanced Phonics) Oral Reading Fluency Passages (ORF/R-CBM) (Accuracy 
Percentages) 

Fluency Oral Reading Fluency Passage (WCPM) (ORF/R-CBM) 
Comprehension Daze/Maze Passages 

 
The building leadership team needs to: 
• Support the collaborative teams in their work. 
• Check to make sure that students in intervention are being monitored on the correct 

skill. 
• Consider the current distribution of building resources and whether those resources 

need to be distributed differently. 
• Identify and plan for needed professional development. 
• Consider any issues reported to the leadership team by the collaborative teams. 
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Step 11: Determine the Instructional Level for Off Grade Level Progress 
Monitoring 

 

 
Building Leadership Team 
Progress monitoring a student at the appropriate level of difficulty for oral reading fluency 
is critical to determine whether the correct intervention is being provided. 
Building leadership team responsibilities for this step are: 
• Conduct fidelity checks to ensure that the collaborative teams are following the 

guidelines for determining the level of progress monitoring (are students being 
monitored at their instructional level?). 

• Consider whether staff members have the needed materials and know the procedures 
for maintaining an intervention log. 

• Consider any needs for professional development. 
• Consider how staff and resources are currently allocated to support instructional groups 

and whether any changes in staff/resource allocation are warranted. 
 
 

Collaborative Team 
If a student is performing close to grade level, then the progress monitoring materials used and goal 
should be at grade level. Grade level end-of-year benchmarks should be used for the goal with 
DIBELS and grade level end-of-year norms should be used for the goal with AIMSweb. 

 
Collaborative teams will need to determine instructional level for oral reading fluency using the Oral 
Reading Fluency Grouping Worksheet for the following students: 
• Students in Group 3 who have passed the phonological awareness assessment (PAST) and short 

vowels on the phonics assessment (QPS) 
• Students who need intensive support (highlighted in red) in Group 2 (accurate and slow) 

 
Collaborative teams will need to take the following steps to determine instructional level of oral 
reading fluency: 

 
1.   Use the appropriate time of year Backwards Testing Worksheet. 
2.   Test down (using progress monitoring probes) one grade level at a time. 
3.   Find the level at which the student reaches benchmark for DIBELS Next or the 25th percentile 

if using AIMSweb. 
4.   Use the norms for the grade level and the time of year of testing, with 95% accuracy for 1st - 

2nd grade and 98% accuracy for 3rd grade and above. 
5.   Make sure the student’s instructional level is one grade level higher. 
6.   Use the instructional level for instructional materials and progress monitoring. 
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Step 12: Review Progress Monitoring Data and Determine Whether the Student 
Is Making Progress 

 
Building Leadership Team 
Building leadership team responsibilities for supporting collaborative teams include: 

• Reviewing systemic issues that may affect the validity of progress monitoring data. 
• Reviewing   the   fidelity   of   progress   monitoring   assessment   administration   by 

discussing   and   reviewing   any   information   collected   regarding   the   following 
questions: 

o Were  the  directions  for  the  administration  of  the  progress  monitoring 
assessment followed exactly? 

o Were the time limits for each test followed exactly? 
o Was shadow scoring used to verify scoring fidelity? 
o Have  all  the  staff  members  who  administer  the  progress  monitoring 

assessment been trained? 
o Did collaborative teams verify the individual student data? 
o Have collaborative teams established and are they following a routine for 

examining progress monitoring graphs for accuracy? 
 
It is important for the members of the building leadership team to review the procedures 
established for collecting data with fidelity. Building leadership team members need to ask 
“How do we know?” regarding each of the issues listed above as verification that adequate 
information about assessment fidelity is being collected.    The building leadership team 
needs to: 

 
• Conduct  fidelity  checks  to  ensure  that  the  collaborative  teams  are  following  the 

guidelines  for  reviewing  progress  monitoring  data  and  applying  the  decision  rules 
correctly. 

• Check  to  see  whether  staff  members  are  charting  the  progress  monitoring  data 
accurately. 

•   Check to see whether periodic progress monitoring is occurring for students who have 
exited supplemental intervention in case a need re-emerges for additional supports. 

•   Consider any needs for professional development. 
 
At the same time that the building leadership team is supporting the collaborative teams in 
determining whether individual students receiving interventions are making progress, the 
leadership team also needs to consider whether any patterns or trends can be seen across 
all the progress monitoring results.  If most students are making progress and they are 
making sufficient progress, then all staff members can celebrate how well the system is 
succeeding.    However, if many students are not making progress, then the leadership team 
needs  to  consider  the  effectiveness  of  the  interventions  and  what might  be  changed  to 
enhance their effectiveness. 
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Collaborative Team 
As soon as progress monitoring data are collected, the data should be added to each student’s progress 
monitoring chart.   It is important for each collaborative team to establish a  regular routine for 
examining progress monitoring graphs for accuracy. The team should confirm that: 

• The correct skills were progress monitored at the correct level. 
• Sufficient data were collected to make decisions according to the established decision rules. 
• The data were correctly graphed. 

 
Looking for and thinking about these issues provides a basic fidelity check of the process and helps 
ensure that decisions about instructional adjustments are accurate. 
The collaborative teams will need to determine whether individual students receiving intervention are 
making progress or whether adjustments are needed in the intervention instruction. This decision is 
made by reviewing the data points on the progress monitoring charts and following the decision rules 
determined during structuring. 

 
In the examples below, a 3-data-point decision rule is used. If the local system uses a 4-data-point 
rule, the same process applies with just a modification of the number of data points. 

 
3 or More Consecutive Data Points Above Aim Line 
Once a student has at least 6 data points to establish a trend, examine the last 3 consecutive scores to 
determine instructional success. If a student has 3 or more data    points consecutively above the aim 
line, the intervention is having a positive impact and progress is being made. The intervention needs to 
continue until the student meets criteria based on the decision rules determined during structuring. The 
collaborative team will need to ensure that the decision rule is followed. Once the criteria for the decision 
rule are met, options are: 

o Regroup to work on another intervention skill. 
o Exit the supplemental intervention and continue core with periodic progress 

monitoring. 
 

3 or More Consecutive Data Points Below the Aim Line 
Once a student has at least 6 data points to establish a trend, examine the last 3 consecutive scores to 
determine instructional success. If 3 or more consecutive data points are below the aim line, an 
adjustment to the intervention is needed. Many things can influence whether a student makes progress, 
so it is important to have a systematic process for analyzing the cause, starting with the most basic and 
easiest adjustment.  
How to Adjust an Intervention  
In analyzing a lack of progress, the team must look into each of the following adjustments in sequence: 

1)   First check to ensure that the skill being progress monitored is the same as the instructional 
focus (what is being taught) 

2.)  If the skill and the progress monitoring measure are consistent, check fidelity of instruction. 
3)   If both of the previous are happening, next consider increasing the pace of instruction. Often 

teachers respond to the student having difficulty in learning by slowing the pace of 
instruction, when in fact they need to increase it. Slowing the pace of instruction can result in 
lower levels of student attention and motivation, while a faster pace can keep students 
engaged. The pace of instruction is related to the number of student-teacher interactions per 
minute. For intensive intervention with groups of 3 or fewer, students should be expected to 
provide 5 correct responses per minute (via choral or individual responses). 

4)   Next, consider modifying the pace of intervention. For example, the pace of intervention can be 
slowed by reducing the number of new skills introduced each week. If new skills are being 
introduced at the rate of 5 per week, consider introducing only 3 per week and providing a 
greater amount of practice on each skill before moving to the next skill 

5)   Ensure the alignment of programs. Teams need to ensure that vocabulary is used the same 
way in both core and interventions. Consider moving the student to a different group with a 
different instructional focus. 

6)   Adjust the instructional materials. Examples include: 
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a)   Add manipulatives. 
b)   Use decodable text until ready for authentic 
 text. 
c)   Change the intervention program. 

7)   Move the student to a different intervention group
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Step 13: If Progress Is Sufficient – Continue the Intervention 
 

Building Leadership Team 
The role of the building leadership team in steps 13 through 16 is to support the work of the 
collaborative teams and make sure that decision rules determined during structuring are 
being followed. To do this, the building leadership team needs to: 
• Conduct fidelity checks to make sure that the collaborative teams are following the 

guidelines  for  reviewing  progress  monitoring  data  and  applying  the  decision  rules 
correctly. 

• Monitor to ensure that intervention is continuing until student achieves goal. 
 
 

Collaborative Team 
The analysis of progress monitoring data is a two-step process: (a) determine whether the student is 
making progress and (b) determine whether the rate of growth is sufficient to close the achievement 
gap.   The most valid means of defining progress is through analysis of slope and level (Fuchs & 
Deshler, 2007). When analyzing slope, the team determines whether the student is making progress by 
comparing the student's current level of performance to the identified goal. When looking at level, the 
team is determining if the student's progress is sufficient to close the achievement gap by comparing 
the student's current performance to the final desired level of performance, which is typically the 
grade level benchmark. Thus, the analysis of progress monitoring data involves two  steps: (a) 
determine whether progress is being made (slope) and (b) determine whether the achievement gap is 
closing (level). 

 
The ultimate goal for students in intervention is to close the achievement gap between where the 
student is currently performing and the grade level performance of peers. The chart of a student who 
is closing the gap will show a trend line that will intersect with the goal line before the end of the year 
(or other monitoring period of time). 

 
The    graph    shows an   example    of 
growth   in   performance and   growth 
rate by having a positive response by 
level and slope.  The Tier 2 intervention    
is     working    for     this student and 
by continuing the intervention the  
student should reach the benchmark 
goal by  the end of  the year. 

Positive Response by Level & Slope 
(Growth in Performance and Growth Rate) 
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Step 14: If Progress Is Insufficient - Intensify the Intervention 
 

Building Leadership Team 
Building leadership team responsibilities for this step are: 
• Conduct fidelity checks to make sure that the collaborative teams are following the 

guidelines  for  reviewing  progress  monitoring  data  and  applying  the  decision  rules 
correctly. 

• Review fidelity data of the protocol intervention being used. 
• Ensure that teams are using the research-based practices sheet in problem solving. 
• Review  the  intervention  log  to  ensure  that  group  size  and  time  guidelines  for 

supplemental and intensive interventions are being followed. 
• Ensure that the current intervention is continued with instruction being intensified. 
• Consider any needs for professional development on how to intensify instruction. 

 
 

Collaborative Team 
If the graph of student performance 
shows a line parallel to but below 
the  aim  line,  then  the  student is 
improving,  but  at  a  rate  that  is 
insufficient to  close  the  gap  with 
peers. 

 
If the team determines the student is 
showing growth, but at a rate 
insufficient to   close  the   gap,  the 
team needs to determine how to 
increase the intensity of the current 
instruction (see below). 

 
 
    Made Progress but Insufficient Growth to Close the Gap 

 
 

How to Intensify Instruction 
• Increase   the number of 

student responses in a minute 
by reducing group size. 

• Increase the number of questions and error corrections the student receives in a minute. 
• Increase the scaffolding by breaking down the task more or providing more structure so that 

the student can succeed. 
• Spend more time modeling the “I do” and “We do” guided practice before the student practices 

independently. 
• Increase the number of repetition cycles on each skill before moving on to see whether mastery 

is achieved with more practice cycles. 
• Use a more systematic curriculum so that skills are taught in a prescribed manner, with the 

teacher asking questions and cueing with the same language for each routine (Hall, 2007). 
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Step 15: What to Do If a Student Is Not Making Progress – Use Problem Solving 
to Customize the Intervention 

 
Building Leadership Team 
Building leadership team responsibilities for this step are: 
• Conduct fidelity checks to make sure that the collaborative teams are  following the 

guidelines  for  reviewing  progress  monitoring  data  and  applying  the  decision  rules 
correctly and in sequence. 

• Review the fidelity of data for the protocol intervention being used. 
• Ensure that teams are using the research-based practices sheet in problem solving to 

begin the customization of 
intervention, changing only 
one practice at a time. 

• Review the intervention log 
to ensure  that  group  size 
and time guidelines for 
supplemental and intensive 
interventions are being 
followed. 

• Consider any needs for 
professional development. 

• Consider how resources are 
currently allocated to support  
instructional groups and   
whether   any   changes in 
resource allocation are 
warranted. 

 
Collaborative Team 
When a student receiving 
intervention fails to show progress, 
teams should  consider issues 
related  to  the instruction, 
curriculum, setting,   and  the 
individual when reviewing student progress monitoring data. The research-based practices tool offers 
a way for teams to discuss underlying causes of the student’s lack of progress. 

 

          Lack of Growth in Perfor mance and Insufficient Growth to Close the Gap 
If    the    graph    of    student 
performance shows a non- 
response  by  level  and  slope, 
then teams should consider 
customizing the intervention. 

 
When a student receiving 
intensive services fails to show 
progress despite data-based 
adjust the intervention, teams 
should consider the need for 
individual   student   problem 
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solving to customize the intervention provided to the student. 
 

How to Customize an Intervention 
1.   Make sure the student is receiving an intensive protocol intervention with fidelity. 
2.   Determine whether a revision to the program is needed to boost the student’s rate of 
 improvement. 
3.   Add one researched instructional practice to the protocol intervention. 
4.   Analyze the progress monitoring data on the added instructional practice before adding another 

instructional practice. 
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Step 16: Determine the Short-Term Goals for Students Not Making Progress 
 

Building Leadership Team 
Building leadership team responsibilities for this step are: 
• Review to ensure that collaborative teams are setting appropriate short-term goals and 

that instruction is being customized to achieve those goals. 
 

Collaborative Team 
The goal for a student who is behind multiple grade levels should be the end-of-year benchmark (or 
for AIMSweb the 25th percentile on end-of-year norms) of the grade level at which the student is being 
progress monitored. Most universal screening assessment systems (e.g., DIBELS, AIMSweb) provide 
end-of-year benchmarks for the primary reading skill being assessed at that grade level. The norms 
for the universal screening assessment administered within a building should be used to set the end-
of-year benchmark goals for students.  Once a student meets the end-of-year norm, instruction and 
progress monitoring can be increased to the next grade level. This process is repeated by increasing the 
level of materials based on progress monitoring results until the student’s progress has closed the 
achievement gap with peers. Once the student closes this gap, decreasing the amount of support 
provided to the student should be considered. Continued progress monitoring will indicate whether 
decreased support is sufficient for student growth to continue. Once the team has determined whether 
the student is on track, the team will follow the previously determined decision rules on how to 
decrease student support. 

 
For students who are below benchmark in reading skills and not making sufficient progress , it is 
beneficial to set short-term goals. Teams may want to refer to the following table when setting short- 
term goals for oral reading fluency.  Appropriate goals for weekly improvement on first readings can 
be estimated on the basis of curriculum-based measurement research (Fuchs, Fuchs, Hamlett, Walz, & 
Germann, 1993). 

 
Expected Rate of WCPM Increase by Week 

Grade Level Realistic Goal Ambitious Goal 
1 2.0 3.0 
2 1.5 2.0 
3 1.0 1.5 
4 .85 1.1 
5 .5 .8 
6 .3 .65 

 
When setting goals, it is more 
effective to   involve   students 
in   setting   their   own   goals 
and in monitoring their own 
progress (Chappuis, 2005). 
Research has indicated that 
ambitious goals produce better    
results    than    lower goals  
(McCook, 2006). Without 
ambitious goals, students in 
interventions can make  
progress,  but  continue to lag 
behind grade level without  
closing  the achievement   gap    
between 
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themselves and their peers who are receiving high-quality interventions.  It is appropriate to expect 
more than a year’s growth in a year’s time, even if the student has not achieved that rate of growth in 
the past. Fuchs, Fuchs, and Deno (1985) found that when teachers and students established high 
goals and increased them based on data, student progress was more rapid than with students who 
had lower performance goals that remained fixed. 

 
The collaboration log is beneficial for establishing short-term goals and tracking student information. 
Information regarding student progress monitoring data and short-term goals can be documented in 
the Reading Intervention Collaboration Log. 

 
Example of Setting a Short-Term Goal: 

• Fall target for 4th grade is 136 wcpm. 
• Johnny, a 4th grade student, is reading 60 wcpm in the fall. 
• End-of-year 25th percentile goal for 4th grade is 98 wcpm. 
• Fourth grade ambitious goals include a 1.1 wcpm increase in a week. 
• End-of-year goal is 36 weeks x 1.1 = 39.6 wcpm. 
• 60 wcpm + 39.6 wcpm increase = end-of-year goal of 99.6 wcpm. 
• 3-week short-term goal is 60 + 3.3 = 63.3 wcpm. 
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Step 17: Determine Whether Student Interventions Are Working 
 

Building Leadership/Collaborative Team 
The  Summary  of  Effectiveness  Report  (DIBELS  Next)  or  Summary  of  Impact  Report 
(AIMSweb) can help building leadership and collaborative teams determine whether 
individual students are making sufficient progress and judge the effectiveness of core, 
supplemental, and intensive interventions. The Summary of Impact Report below  shows 
which students stayed the same or moved to a score at or above target. 

 
DIBELS Next Example 

 
 
The Summary of Impact Report indicates which students in Benchmark, Strategic or 
Intensive programs have reached the Benchmark Target for a selected benchmark period 
and measure. These students are marked with a checkmark or a smiley face. 

 
AIMSweb Example 
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Step 18: Update Student Intervention/Collaboration Logs 
 

Building Leadership Team 
Building leadership team responsibilities for this step are: 

 
• Ensure that staff members are keeping student intervention logs (including student 

attendance) up to date. 
•   Ensure that staff members  are charting progress monitoring data consistently and 

accurately. 
•   Ensure that data review meetings are being held as scheduled. 
•   Ensure that decision rules are being followed. 
•   Conduct periodic reviews of the entire process with staff members to ensure fidelity. 
•   Consider any needs for professional development. 
•   Review records to ensure that the Kansas MTSS process is not being used to delay or 

Deny appropriate referrals and/or requests for initial evaluation for special education or 
other entitlement services. 

• Consider how resources  are currently allocated to support instructional groups and 
whether any changes in resource allocation are warranted. 

 
The individual student problem-solving process is what schools have traditionally used for 
general  education  interventions,  often  conducted  by  student  improvement  teams  (also 
known as SIT, SAT, TAT, and CARE teams, among other names). Within the Kansas MTSS 
model, the collaborative teams conduct the work of the general education intervention or 
student improvement team (SIT). At any time a leadership or collaborative team suspects a 
student may be a student with an exceptionality, the team must refer the student for an 
initial evaluation. Any parent request for a special education evaluation must be reported 
to the building administrator or to the appropriate staff member as designated by district 
special education procedures. The Kansas MTSS should not delay a student from receiving 
a special education evaluation. A student does not have to move through all the tiers before 
a referral for a special education evaluation is made. Conversely, having received all tiers of 
instruction or needing Tier 3 instruction does not indicate in and of itself that a student 
should be referred for a special education evaluation. 

 
When the Kansas MTSS is being implemented, all parents must be informed of the nature 
of student performance data being collected, the general education services being provided, 
strategies for increasing a student's rate of learning, and parents’ right to request an 
evaluation (K.A.R. 91-40-10(f)(2)). Staff members and parents need to know that a student 
may be referred  for  a special education initial evaluation when (a) the school has data- 
based documentation indicting that general education interventions and strategies  would 
be inadequate to address the areas of concern for the student or (b) the school has data- 
based documentation that: 
•   The student was provided appropriate instruction by qualified staff in regular 

education. 
•   The student was provided repeated assessment of academic achievement to 

demonstrate the student's progress during instruction. 
•   The assessment results were shared with the parents. 

The results indicated that an evaluation is appropriate (K.A.R. 91-40-7(c)). 
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Collaborative Team 
Once any instructional adjustments have been completed, instruction and progress monitoring of 
student skill growth continues as described in previous steps. The student intervention/collaboration 
log and the progress monitoring graph need to be consistently updated so that an accurate record of 
the interventions and their results can be maintained. It is critical for teachers to document both the 
instruction that they are providing and the intervention sessions that each student actually attends. 
This documentation is critical as a source of information when analyzing student growth. This cycle 
of assessment, adjustment, and adding to the graph or log continues as long as a student requires 
intervention. To summarize, all students in intervention need: 
•    An accurate record of interventions 
•    An accurate record of actual student participation in intervention instruction 
•    An accurate record of progress monitoring results 
• Ongoing and regular data review meetings with instructional adjustments made according to 

decision rules 
 

Steps 1 through 18 will be repeated during this year and the following years as the leadership team 
and collaborative teams continue to collect and analyze data for the Kansas MTSS implementation 
for reading. Teams will become more adept at the process with practice, but it is important to 
periodically review the  process as  described in  the leadership team guide  and collaborative team 
workbook to maintain fidelity to the process. 

 
Once  any  instructional adjustments have  been  completed, instruction and  progress monitoring of 
student skill growth continues as described earlier. The student collaboration log and the progress 
monitoring graph need to be consistently updated to reflect an accurate record of the interventions and 
their results. This cycle continues as long as a student requires intervention. 
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Kindergarten 
AIMSweb Universal Screening Flowchart 

 

 
 
 

Fall (Assess LNF, 
LSF, PSF) 

Winter (Assess LNF, 
LSF, PSF, NWF) 

Spring 
(Assess LNF, LSF, PSF, 

NWF) 
 
 
 

LNF Score PSF Score 
 
 

Benchmark Below Benchmark (Need 
Intervention) 

 
 
Place students in Grouping Worksheet using PSF (% Accuracy & 

Fluency) 
 

Focus instruction on 
phoneme 

segmentation in core 

Check Phonological Skills 
Initial Sounds, Syllable 

Blending, Segmentation, 
Deletion, Concept of 

Spoken Word (e.g., PAST) 

 
 
 
Determine performance patterns 

 
 
 
 

Select 
intervention from 
Curriculum 
Protocol 

Pass Phonological 
Awareness Skills: 

Group for Alphabet 
Knowledge 

 
 
Focus instruction 

on alphabet 
knowledge 

 
 
 

Select intervention 
from Curriculum 
Protocol 

Did not pass Phonological 
Awareness Skills: 

Group by Phonological 
Awareness Skills 

 
 

Focus on phonological skills 
needed (Initial sounds, Syllable 

Blending, Segmentation, Deletion, 
Concept of Spoken Word 

 

 
 

Select 
intervention 
from Curriculum 
Protocol 

Focus instruction according to 
Performance Patterns on PSF 

Grouping Summary 
 
 
 
 
 
 

Select 
intervention from 
Curriculum 
Protocol 



 

 
 
 

Kindergarten DIBELS 
Next Universal 

Screening Flowchart 
 
 
 

Fall 
(Assess FSF, LNF) 

Winter 
(Assess FSF, LNF, PSF, NWF) 

Spring 
(Assess LNF, PSF, NWF) 

 
 
 

FSF Score PSF Score 
 
 

Place students on Grouping Worksheet using 
FSF (% Accuracy & Fluency) Place students in Grouping Worksheet using PSF (% Accuracy & 

Fluency) 
 
 
 
 

Determine performance 
patterns 

Determine performance patterns 

 
 
 
 
 
 

Follow focus of instruction based on 
performance pattern from FSF Grouping 

Summary 

Follow focus of instruction based on 
performance pattern from PSF Grouping 

Summary 

 
 
 
 

Select 
intervention from 

Curriculum 
Protocol 

Select 
intervention from 

Curriculum 
Protocol 



 

 
 

First Grade Universal 
Screening Flowchart 

 
 
 

Fall 
(Assess LNF, LSF, PSF, NWF) 

Winter 
(Assess PSF, NWF, R-CBM) 

Spring 
(Assess NWF, R-CBM) 

 
 
 
 
 
 
 
 
 

Passed NWF: Place 

NWF Score 
 

Did not pass NWF: 
Check PSF score Passed DORF/R- 

CBM: Place students 
in Grouping 

DORF/R-CBM 
Score 

 

 
 
 
 
Did not pass DORF/R- 

CBM: Check NWF score 

students in Grouping 
Worksheet using NWF (% 

Accuracy & Fluency) 
 
 
 

Focus instruction 
according to Performance 
Patterns in NWF Grouping 
Summary 

Passed PSF Did not Pass 
PSF 

 
 

Place students in 
Grouping Worksheet 

using PSF (% Accuracy 
& Fluency) 

 
 

Focus instruction according 

Worksheet using 
DORF procedures 

 
 
 
Focus instruction 
according to ORF 
Grouping Summary 
Summary 

 
Passed NWF Did not pass 

NWF: Check 
PSF 

Did not pass PSF 

Place students in Grouping 
Worksheet using PSF (% 

) to Performance Patterns on 
PSF Grouping Summary 

Select interventions from 
NWF Grouping Summary 

 
 
 
Select interventions from 
ORF Grouping Summary 

Accuracy & Fluency) 
 
 
Focus instruction according to 
PSF Grouping Summary 

worksheet/Curriculum 
Protocol 

Select interventions from 
PSF Grouping Summary 
worksheet/Curriculum 
Protocol 

worksheet/Curriculum 
Protocol 

 
 
 
Select interventions from PSF 
Grouping Summary 
worksheet/Curriculum 



 

 

Oral Reading Fluency 
Universal Screening Flowchart 

 
 
 
 

Place students on Grouping Worksheet using 
DORF/ R-CBM 

(% Accuracy & WCPM) 
 

 
 
 
 

Group 4 
Inaccurate and 

Fluent 

 
 

Group 3 
Inaccurate and 

Slow 

 
Group 2 

Accurate and Slow 

Group 1 
Accurate and 

Fluent 

 
 
 
 
 

Provide self 
monitoring 
strategies 

Give Phonics Assessment: 
(e.g., QPS) 

 
 

Inadequate NWF 

Focus on Fluency 
skills (prosody, voice, 
punctuation etc.) at 
the word, phrase, 
sentence, passage 

 
Inadequate 

Comprehension 

Adequate 
Comprehension/ 

Vocabulary 

 

 
 

If needed: Give 
Phonics Assessment 

 
 
 

Focus on Word Recognition/ 
Phonics Skills 

 
 
 
 
 

Select intervention from 

Focus on Word 
Recognition/ 
Phonics Skills 
(CVC, Blends, 

R-controlled, Etc…) 
 
 
 
 
 
 
Select intervention 
from ORF Grouping 
Summary worksheet/ 

Check(e.g., PAST) 
phonological skills 

(e.g., PAST) 
 
 
 

Focus on phonological 
skills if needed 

(Syllables, onset rime, 
Phoneme 

Segmentation 

 
 
 
 
 
Select intervention 
from ORF 
Grouping Summary 

Worksheet/ 
Curriculum Protocol 

 
Focus on 

vocabulary, 
sentence 

comprehension, 
topic knowledge, 

background 
information, 

inference making 
 
 
 
 
Select intervention 

 

Higher level 
reasoning inference 

making 
 
 
 
 

Select intervention 
from ORF Grouping 
Summary 
worksheet/Curriculum 
Protocol 

 

ORF Grouping Summary 
worksheet /Curriculum 
Protocol 

Curriculum Protocol Select intervention from 
ORF Grouping 
Summary 
worksheet/Curriculum 
Protocol 

 

from ORF Grouping 
Summary 
worksheet/Curriculum 
Protocol 


